HILLVIEW CHRISTIAN SCHOOL


RATIONALE

School is typically the second most important setting for children and young people after their homes.  In the event of a disaster (e.g. an earthquake or fire), or a crisis, or death of a student or staff member, the school has the potential to provide help that will complement what is done by the families.

PURPOSES

1. To outline school’s role in assisting students recover from trauma.

2. To provide a list of disaster-related symptoms that teachers may observe.

3. To provide a guideline of symptoms of students who may need referral to specialist services.

4. To provide practical classroom and curriculum ideas that help the students recovery process.

5. To list factors to consider in coping with a crisis or disaster.

6. To provide ideas for a special school assembly in the event of the death of a student or staff member.

PROCEDURES/GUIDELINES
1. School should start operating as normally as possible, as soon as possible, after a crisis.

2. Children of different ages can respond to stressful circumstances in different ways.

See Appendix C for a list of Age-related Symptoms.

3. There is a wide range of normal reactions following a traumatic event.  However, some students may need referral to specialist services.

See Appendix B for a list of indicators.

4. Classroom and Curriculum Reponses

For all students, teachers need to:

· provide classroom opportunities to consider the event

· provide curriculum opportunities to consider the event

Students should not be forced to take part.

See Appendix E for a guide “Opportunities to Discuss the Disaster”

See Appendix F for suggestions for projects and activities that teachers can build into their lesson plans.

5. The school’s response to a traumatic event will depend upon the scope and seriousness of the incident.  Factors to consider may include:

· on going support for students and staff

· dealing with the media

· liaising with bereaved families

· identifying students at risk and having a plan in place to help them

· possible referral to specialist agencies

· responding to bereaved children

· counselling

· helping parents to help their children

· attending funerals and memorial services

· acknowledging gifts and support

· reviewing and revising emergency management procedures

· See Appendix A

6. Communication is a central issue

Communications include:

· ensuring information is accurate

· answering parents enquiries

· appointing a media spokesperson, probably the Chairperson of the Board of Trustees

· ensuring confidentiality of student and staff information

· deciding on frequency and form of bulletins to the community

7. A special assembly should be held in response to a traumatic event or death.  The emotional and spiritual needs of the school community will be great after a crisis.  Prayer and scriptural guidance at this stage will contribute to closure as the spiritual dimension is addressed.

See Appendix B for a list of scriptures and songs that may be useful in the event of the death of a student or staff member.

8. Christian Living Programme

The classroom Christian Living programme is the ideal opportunity to put a disaster, death or traumatic event in a scriptural context, helping students gain the comfort, re-assurance and understanding God provides (e.g. “Blessed are they who mourn, for they shall be comforted”).

Conclusion
The ultimate aim of these guidelines is a return to normal.  This is achieved through patience, acceptance, understanding and empathy in a classroom context that also emphasises predictability and security.  All this should be seen in the context of God’s love and care for his people and in the light of scriptural understanding.
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Appendix A 
First Response

Appendix E

Special Assembly in the Event of the Death of a Child or Staff Member

Scriptures that may be useful:

Psalm 116:15


Precious in the sight of the Lord is the death of his saints.

Romans 8: 31-39

… Yet in all these things we are more than conquerors …

I Corinthians 15: 50-58
… O Death where is your sting? …

II Timothy 1:10

… Christ, who has abolished death …”

Hebrews 2:14


… He might destroy him who had the power of death …

John 5:24


… believes … has everlasting life…

       (5: 25-30)

   
 has passed from death to life

1 John 3:14


… we know we have passed from death to life …

Matthew 19:29

and inherit eternal life

Mark 10:30


in the age to come eternal …

John 3:15


not perish but have eternal …

        10:28


I give them eternal life …

        17:3


And this is eternal life …

Romans 6:23


the gift of God is eternal …

Possible songs to use:


Our Father Who Art In Heaven



What A Friend We Have In Jesus


The Lord Is My Shepherd

A P P E N D I X    A

AFTER DISASTER

Disaster-related symptoms

	Early childhood

Children in this age group are particularly vulnerable to disruption of their environment and changes in their routines.   They can also be particularly affected by the reactions of their parents and other family members.
· Resumption of bed-wetting

· Thumb-sucking

· Fear of the dark, monsters, 
strangers

· Clinging to parents

· Sleep disturbances

· Bowel or bladder problems

· Startle response to loud/unusual 
noises

· Nervousness

· Irritability

· Withdrawal

· Disobedience

· Hyperactivity

· Speech difficulties

· Separation fears:

· not wanting to be away from parents

· worrying abut when parents are coming back

· sleeping in parents bed

· Aggressive behaviour

· Shorter attention span

· Talking repetitively about the 
disaster

· “Playing out” the disaster 
experience
	Middle childhood

A setback in age appropriate behaviours is particularly common in children of this age following a disaster.   They can also be deeply affected by the loss of prized possessions or pets.

· Competing with younger siblings 
for parents attention

· Clinging

· Crying

· Wanting to be fed and dressed

· Toileting accidents

· Headaches

· Complaining of visual or hearing 
problems

· Persistent itching and 
scratching

· Nausea

· Sleep disturbances

· Fear of future disasters

· Fear of objects, sounds, 
conditions associated with the 
disaster

· School avoidance

· Withdrawal from play group or 
friends

· Hyperactivity

· Irritability

· Disobedience

· Decreased concentration

· Drop in school achievement

· Aggressive behaviour

· Talking repetitively about the 
disaster

· “Playing out” the disaster 
experience


	Early adolescence

Peer reactions are especially significant to students in this age group.   They need to be reassured that their fears are both normal and shared by others.

· Competition with siblings for 
parents attention

· Failure to carry out chores and 
normal responsibilities

· Headaches

· Complaints of vague aches and 
pains

· Appetite disturbances 
(overeating or loss of appetite)

· Bowel problems

· Skin disorders

· Sleep disturbance

· Loss of interest in peer activities

· Drop in level of school 
performance

· School avoidance

· Disruptive behaviour

· Loss of interest in hobbies and 
recreation

· Resistance to authority

· Difficulties relating to 
siblings/peers

· Sadness/depression

· Irresponsible or antisocial 
behaviour

· Limited expectations about the 
future – expecting never to 
marry or have children, or not to 
live beyond a certain age
	Adolescence

Most of the activities and interests of students in this age group are focused on the peer group.   Fear that feelings are unusual or unacceptable may push the adolescent toward withdrawal of depression.

· Resumption of earlier 
behaviours and attitudes

· Decline in previous responsible 
behaviour

· Bowel/bladder complaints

· Headaches

· Skin rash

· Vague physical complaints or 
exaggerated fear of physical 
problems

· Painful menstruation or ceasing 
to menstruate

· Sleep disturbance

· Marked increase or decrease in 
physical activity

· Expressing feelings of 
inadequacy and helplessness

· Irresponsible or delinquent 
behaviour

· School avoidance

· Decline in school performance

· Difficulty concentrating

· Depression

· Self-consciousness about fears 

· Isolation and withdrawal from 
family or peers

· Limited expectation about the 
future – expecting never to 
marry or have children, or not to 
live beyond a certain age




A P P E N D I X    B

Referring students to counselling and psychological services
As the summaries of symptoms show, there is a wide range of normal reactions following a disaster, and children of different ages can respond to stressful circumstances in different ways.   The responses of many students can be considered normal reactions to a traumatic event.   However, students should be referred to social service agencies if:

· symptoms signal a very unusual change in behaviour or appearance

· symptoms persist for two to four weeks following the return to the school 
or centre

· several different kinds of symptoms are seen (e.g. appears sad, 
complains of headaches and sleeps in class).

· symptoms are seen in different settings (in different classes, during 
different activities, outside of school, at home, with peers)

· the student reports being very upset during and after the disaster

· the student threatens or actually tries to harm himself or herself

· the student shows signs of abuse or neglect.

Referral may also be appropriate for children who:

· lost family members or friends in the disaster

· were physically injured

· felt that they were in life-threatening danger

· lost their belongings or house during the disaster

· had to relocate because of the disaster

· have been in previous disasters

· have a history of emotional difficulties

· have higher levels of post-disaster life changes (e.g. hospitalization of a 
family member, parental separation).

Any concerns should be discussed with colleagues before implementing the referral procedure at your centre or school.

A P P E N D I X    C
Opportunities to discuss the disaster

Children who have experienced traumas need the opportunity to discuss what has happened.   They need to make sense of the event and build up a picture of what occurred, what caused it, why they were involved, why they acted as they did, and why they were, or were not harmed.   They need to understand that changes in their behaviour are expected and are normal reactions to an abnormal event.   (Stallard & Law, 1994)

Providing students with age-appropriate opportunities to share their experience of the disaster and express their fears and concerns can help the recovery process because:

· expressing fears or concerns often relieves tension or anxiety

· telling and retelling their story can help students create a sense of order 
and coherence and control over events that seem confusing or 
overwhelming

· hearing other students stories may help young people to appreciate that 
they are not alone in their fears or concerns.

When the students return to school, many opportunities for discussion will come up.   These may be on an individual basis, with a small group, or with the whole class.

The immediate goals of discussion are to defuse emotion and to provide a means of acknowledging feelings concerning the disaster.   By facilitating discussion of the disaster, teachers can:

· Give pupils accurate and up-to-date information

· acknowledge their distress by actively listening to personal accounts

· encourage students to label their feelings and recollections

A P P E N D I X    C (cont’d)
· provide information on common physical and emotional reactions

· correct any misconceptions, especially about personal responsibility

· provide reassurance that responses are normal reactions to an 
abnormal event.

Discussion of the disaster in a safe and secure environment provides students with a way of making sense of the event.   Students are able to move towards accepting what has occurred and regain feelings of coping and competence.

These questions could be a useful basis for discussion of the disaster experience:

· Where were you when it happened?

· What were you doing?

· Where were your friends?

· Where was your family?

· What was your first thought when it happened?

· What were you thinking during it?

· What did you see?

· What changed?   (lifestyle/living conditions)

· What did you hear?

· What sound did it make?

· What did you smell?

· What did you do after it?

· What did you lose?

· How did you feel?

· What did other people around you do?

· What happened to the animals around you?

· What do you do differently since the disaster?

· How do you feel now?

· What makes you feel better?


A P P E N D I X    C (contd)

Teachers need to set ground rules for discussions.   Students need to know that the purpose is to share the experience and help each other and that it should be positive and useful for everybody.   The most severely affected students will probably be seen individually.

Discussions may not be possible where there are divisions or a lack of cohesion in the class, for example in a secondary school group that has cliques.   Therapeutic work would also be really difficult where there were classroom/centre behaviour management issues.

A P P E N D I X    D

Adapting the curriculum

The main focus of this booklet is significant natural disasters.   However, teachers and supervisors may find some parts of this section relevant and useful for dealing with school-related events such as fires, vandalism or violence.

Activities or projects focused on learning about disasters provide continuing opportunities to deal with the crises.   Investigating the causes and consequences of disasters may help students to understand what may be mysterious or confusing and provide them with a sense of control.

For children in early childhood centres, the curriculum provides an open-ended framework for exploring the disaster experience.   Activities involving play, stories, painting, drawing, music, movement , carpentry, clay and water can all provide opportunities for younger children to regain confidence in their surroundings.   Other kinds of curriculum activities and adaptations can help older students to process and come to terms with the disaster experience.

Below are some suggestions for projects and activities that teachers can build into their lesson plans.

A P P E N D I X    D (contd)

For younger students

· provide continuing access to toys and materials to encourage play re-
enactment of the disaster

· show and tell about the disaster

· viewing photographs of the disaster

· drawing pictures of the disaster experience

· group mural or collage on topics such as “what happened to our house” or 
“when the earthquake struck”

· role plays or puppet shows about what happened

· story writing

· daily journal writing

· poetry writing

· creating picture books for other students about the disaster

· information boards and scrapbooks on the disaster

· projects on the disaster

· research topics

· song writing

· video or school production

· class project to contribute to community disaster recovery effort

· students can draw or write about the thing they best remember, or 
respond to topics such as:

· What happened when the disaster hit?

· What helpful things could you do if you were in another disaster?

· What did you learn from what happened to you?

· collections of student work could be published or performed for the class, 
school or community.

A P P E N D I X    D (contd)

For older students
· write about their own experiences in the disaster

· videotape interviews with a variety of people about the disaster

· investigate issues portrayed in literature (disaster, grief, bereavement)

· investigate disasters portrayed in Maori myth and legend and in the 
legends of other cultures

· develop role plays, skits, productions to portray some of the emotions that 
arise in response to disaster

· conduct a debate

· write essays/stories about different aspects of the disaster (e.g. 
community impact, geological impact, human interest stories, lawsuits that 
may result)

· investigate issues such as accurate reporting of catastrophic events and 
sensationalism

· portray disaster experience in various art media

· discuss emotional reactions to disaster, health and safety implications and 
effects of stress on the body

· investigate scientific aspects of the disaster (climate condition, 
geographical impact); short and long term impact of the disaster on the 
environment

· study governmental agencies responsible for aid, how they work, how 
effective they are and the political implications within the community

· examine community systems and how the disaster has affected them

· prepare oral histories by interviewing people who may have experienced 
an earlier disaster

· evaluate emergency management procedures in the area.

Policy for Crisis and Grief Management
































Policies/Crisis & Grief


